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Using blogs in qualitative educational research: an exploration of method 
Qualitative educational research has been relatively slow to take up online research 
methods (ORMs). Apart from research that is inherently linked to the internet, for 
example research on educational technologies or students’ online behaviour, ORMs 
have not achieved wider applicability in educational contexts. This paper 
demonstrates how ORMs can be useful in qualitative research projects.. It describes 
how on-going, reflective, qualitative data was collected using a popular, community-
based online tool - blogs. The research project that utilised this approach aimed to 
trace how a group of international students in the United Kingdom (UK) responded to 
their new environment over six (6) months. Such an approach is unique in qualitative 
educational research and there has been little research which has explored the use of 
blogs. This article attempts to provide new understanding on the use of blogs as a tool 
for data collection 
 
Key words: Qualitative research, online research methods, ORMs, research blogs, 
social research      
 
 
Introduction and background 
Online Research Methods (ORMs) developed alongside the popular growth of 
the internet. In the mid-1990s health and social researchers sought to understand how 
the then developing internet media was shaping human lives and impacting human 
behaviour both online and off (Finn and Lavitt 1994; Jones, 1995; King 1994; 
Thomas 1995; Turkle 1995). Studies on online cultures, despite their methodological 
framing, were grouped into a wide field known as virtual ethnography (Hine 2005). 
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The field produced important writings on the ways human communities form and 
operate online and documented a significant period in human social history. ORMs 
are still gaining momentum in social research, propelled by changes in the nature of 
the internet and the World Wide Web – particularly by Web 2.0 initiatives to create a 
more interactive and community-oriented online environment and experience. ORMs 
are thus modified and developed as a result of changes in the nature of the online 
context. New voices and techniques are continuously emerging and adding to the 
diverse conversations that together constitute online research.  
 Qualitative educational research has, arguably, been slow to take up ORMs. 
Apart from research that is inherently linked to the internet, for example qualitative 
research on educational technologies or students’ online behaviour, ORMs have not 
achieved wider applicability in educational contexts. In fact, Joinson and Buchanan’s 
(2001) article on performing educational research on the internet focuses specifically 
on educational technologies. There are, indeed, some notable exceptions here. As 
early as 2001, Eichhorn used ethnography to study a community of young people who 
self-produced and disseminated magazines or pamphlets. Interviews through email 
(James 2007) and instant messenger software (Hinchcliffe and Gavin 2008) have also 
been used in educational contexts. Recently, Adams and Thompson (2011) 
communicated a novel approach to qualitative research which viewed educational 
technology) as research participants and generated rules to ‘interviewing’ objects.               
This paper describes how on-going, reflective, qualitative data was collected 
using a popular, community-based online tool - blogs. A blog is an interactive and 
personalised web page that can be instantly and chronologically updated with text, 
imagery, audio, video and hyperlinks via any internet connection (Richardson 2006; 
Newson Houghton and Patten 2009; Warlick 2007). Blog entries are called ‘posts’ 
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and can be published by anyone registered to post on the site. Posts can be in the form 
of text, video and/or images. A key feature of a blog is interactivity as readers are able 
to comment on the content of a post. Blog posts are archived in reverse chronological 
order.   
This research transformed blogs into a research tool for collecting data about 
everyday behaviours and emotions in the offline world. The world that was being 
investigated and the data that was being collected were rooted in the offline world but 
the instrument that collected the data was internet-based. This statement is made 
broadly, knowing that online and offline contexts cannot be so easily distinguished 
and that the methods used in any piece of research influences the nature of the data 
derived from them (Bailey 2001; Baym 1995; Howard 2004; Kendall 1999; Laurel 
2001; Sassen 2004; Turkle 2001, 2003). The research thus illustrates the potential of 
ORMs to research projects that are not connected with the internet.  
The paper delivers the story of procedure: how the technique emerged and 
how it came to take on its specific characteristics. The background, literature, ethics, 
procedures and results are embedded in the story. The paper is written in this way 
because the method is best understood in light of the circumstances that gave birth to 
it and influenced its features at different stages. The blog used in this study was 
created and maintained by the researcher and the participants for the sole purpose of 
collecting data for the project, a technique that has not been significantly documented 
in current sociological research (Fielding, Lee and Blank 2008). As with all methods, 
continuous consideration and interrogation of the details of the story are necessary if 
the technique is to advance. 
 
 The research 
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The research project aimed to trace Trinidadian students’ response to the 
United Kingdom (UK). The central research question was: how do Trinidadian 
students in the UK respond to their new environment? Subsidiary questions were: 
1. What kinds of experiences do the participants have in the UK? 
2. How do the participants (re)construct the meaning of these experiences? 
3. What are the effects of these experiences on the participants? 
The research sought to add to existing knowledge on international student 
adjustment in the UK. The study focused on Trinidadian students, a context which 
distinguishes it from other studies in this area. As it is widely held that difficulties 
with adjustment are amplified when differences between the cultures involved are 
more pronounced1, the literature tends is dominated by studies with students whose 
cultures and teaching systems are perceived to be significantly different from those of 
the host country. Investigating adjustment among students from countries that possess 
important similarities with the host country, particularly historical and linguistic 
connections and shared academic conventions, provide a complementary perspective 
on international student adjustment. This material diversifies what we currently know 
about international students in the UK. Students from a culturally diverse, once 
colonial country, such as Trinidad, may also come to the UK with intercultural 
experience and postcolonial ‘baggage’ that may impact their adjustment process and 
self-development in different ways. An approach that acknowledges and considers 
students’ postcolonial connections with the UK, as well as their possible intercultural 
experience, contributes an important perspective on the international students who 
live and study in the UK.  
 Participants for this study were accessed through the International Offices at 
different UK universities. These offices were asked to forward some prepared 
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communication to students from Trinidad and Tobago registered at their university. 
The prepared communication provided the students with information about the study. 
Interested persons were asked to contact the researcher. Some offices were unable to 
help because of their university student data protection policy. Further, because of 
funding problems, interested persons from the North of England and the Midlands 
were unable to participate. Ultimately, the research reflected the views of students 
from the South of England and Wales.  
Eight students took part in the research. All the participants were mature-entry 
students. Five of the participants had been in the UK for between one to four years 
before the study commenced. The other three participants were new to the UK, having 
arrived about one month before the study began. The participants ranged between 21 
and 27 years of age. The table below provides a full profile of the participants 
involved in the research. 
 
Table 1 about here  
        
Characteristics of the design: emergence of a blog-diary 
The research aimed to trace Trinidadian student responses to the United 
Kingdom (UK) over six months. An important element in this tracing technique was 
capturing in depth the flux and flow of the participants’ experiences, thoughts and 
emotions during these decisive adjustment months. The design needed to collect data 
continuously, and be able and available to capture minute changes in the respondents’ 
experiences, emotions, attitudes and perceptions. Reflective diaries, which are 
continuous and facilitate deep reflection, surfaced as an ideal method to collect 
continuous data.  
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Diaries keep the personal records, often chronologically, of the diary holder. 
Diaries can be written in on a daily or weekly basis, or whenever the diary keeper has 
something he/she wishes to document. As they are written in over a period of time, 
diaries “provide a record of an ever-changing present” (Elliott 1997 p.2.4). Participant 
diaries make what is inside – thoughts, emotions – visible to the researcher and can 
produce a “wider and/or deeper picture” (Scott and Morrison 2006 p.65) of the 
phenomena because they encourage respondents — and give them adequate time — 
to think and reflect on their thoughts and emotions (Alaszewski 2006; Elliott, 1997; 
Lewis, Sligo and Massey 2005; Scott and Morrison 2006). Further, Alaszewski argues 
that diaries “provide greater insight into how individuals interpret situations and 
ascribe meanings to actions and events and therefore how actions that may appear 
irrational to outsiders are rational to the diariest” (2006, p.37). The reflection 
permitted by dairies may also heighten interpretation and offer participants the chance 
to analyse their own behaviour and write about them (Johnson and Bytheway 2001). 
Diaries also permit maximum respondent control over when, and in what form, they 
provide data and how much data they wish to provide. Participants also have the 
power to review and edit their entries which allows each participant to immediately 
validate his/her own data. Finally, with diaries, researchers are able to collect 
information over a number of geographical locations simultaneously.      
Diaries are thus continuous, they facilitate reflection and can capture the complex 
and dynamic ways in which the diarists (re)construct meaning over time and how they 
negotiate their identities under constantly changing circumstances. However, a 
persistent problem with research diaries is incompletion since they can become 
monotonous and respondents are likely to forget about them (Corti 1993; Toms and 
Duff 2002; Alaszewski 2006). With this in mind, it is generally recommended that 
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diaries not be conducted over a long period of time (Elliott 1997; Scott and Morrison 
2006; Lewis, Sligo and Massey 2005). Further, since researchers are not present when 
diarists construct their reflections, they cannot confirm that entries were submitted 
when the participants indicate (Johnson and Bytheway 2001). These issues 
significantly impact the validity of a diary study (Meth 2003). 
Blogs manifested as the next natural and logical step from the use of diaries. A 
blog would facilitate the collection of continuous documentary data similar to a diary, 
but the process would be an interactive one which researchers could participate in and 
monitor. 
The technique was thus conceptualized, designed and originally implemented 
as a ‘replacement’ to a traditional data collection tool: as an online reflective diary 
(Elliott 1997; Suzuki 2004; Herring et al 2005). Once implemented, however, it was 
clear from the way the participants used the tool, the data that was collected, and the 
overall form that the ‘diary’ eventually assumed, that it was not a diary. A blog – 
since it is, basically, a web page – can be framed to meet its user’s purpose. Although 
the blog was initially developed as a research diary, the space, over time, evolved into 
the kind of community that the participants wanted it to be – as is natural in internet 
communities (Chesher 1993; Rheingold 2001; Preece 2000; Mansell 2002; Turkle 
2001). The blog emerged as a community of individuals sharing and developing 
individual and group experiences. For this reason I refer to the method as a blog and 
not a diary.   
 
Advantages of a research blog 
A blog was selected as   it facilitated and encouraged rich and deep reflection 
since the participants had to put their thoughts into writing and they had the time to 
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reflect on what they were really experiencing (Elliott 1997; Suzuki 2004; Herring et al 
2005; Lewis, Sligo and Massey 2005; Alaszewski 2006; Scott and Morrison 2006). 
Blogs, like diaries, are continuous. Once the blog went live, it was available to the 
participants throughout the six-month data collection period. Blogs can also be 
considered only minimally intrusive on participant’s lives since users can access the 
blog whenever they wish – just as with traditional diaries (Alaszewski 2006). Blogs 
also facilitate the collection of data across several geographical locations 
simultaneously..  
Like diaries, blogs are multimodal. They facilitate different kinds of 
expression.  In this way, the blog honours participants’ voices and the individual ways 
in which they may find their voices (Lewis, Sligo and Massey 2005). On blogs, users 
could express themselves using several forms of text including, but not limited to, 
narratives, comments and poetry (Preece 2000; Newson, Houghton and Patten 2009). 
Further, the medium allows users to upload or post links to pictures, art, video and 
music which are meaningful to the participants in some way (Newson, Houghton and 
Patten 2009). 
Fundamentally, blogs are interactive (Herring et al, 2005; Warlick 2007). 
While this is a major departure from traditional diaries, it was thought that the 
interactive nature of the blog would help to hold participant interest and to keep data 
collection progressing where traditional diaries had shown to become monotonous. In 
addition, it was felt that the interactive feature of the blog would give the participants 
something in return for their assistance. It would give them the opportunity to meet 
and interact with other Trinidadian students in the UK and learn about others’ 
experiences while being able to share their own thoughts, feelings and experiences 
and receive feedback.  
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A consistent and significant problem that many researchers face when 
conducting research online is the anonymity of the participants. This is particularly 
problematic when acquiring informed consent from people who the researchers do not 
know or cannot see (King 1996; Eysenbach and Till 2001; Ess 2002; Keller 2003; 
Parry 2004; Markham 2008, forthcoming). However, for researchers using the 
internet as a research tool, and not as the site of the study, the anonymity that the 
internet provides can be perceived as strength rather than a limitation. Mann and 
Stuart (2000) found that anonymous online reflections have the potential to spur 
richer and deeper thought than face-to-face conversations. The anonymity provided 
by the internet has also been shown in some studies to reduce anxieties about feeling 
judged and can increase self-disclosure motivating deeper introspection and reflection 
(Bargh, McKenna and Fitzsimons 2002; Joinson 2001; Tidwell and Walther 2002). 
Over time, a blog can also encourage a community atmosphere among group 
members, increasing comfort levels and making it easier for participants to self-
disclose (Gumbrecht 2004; Hookway 2008). 
Blogs were also accessible for the research population and particularly suited 
to them. As university students, the participants have unlimited access to the internet. 
Further, computers are a necessary component in students’ lives. It is where  they 
conduct research, write papers, access their university email, manage everyday 
student administrative needs, contact lecturers and get involved in classes. The 
method seemed both relevant and accessible to the research population. The 
procedure for using a blog – as a research participant – is similar to logging into any 
general internet service, creating, and then sending an email, and could be easily 
taught to interested participants (Boulos and Wheeler 2006; Newson, Houghton and 
Patten 2009).        
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Technological advancements also accommodate an added dimension of 
simultaneity to the data collection process. With internet technology, the researcher 
has immediate access to any blog entry that the respondent produces. This way, data 
analysis can start as soon as the data is collected, a process that is supported by many 
qualitative researchers (Brewer 2000; Flick 2002; LeCompte et al 1993). Also, any 
additional action the researcher would like to take in response to an entry – for 
example, encouraging deeper or wider exploration of a significant contribution – can 
be undertaken immediately rather than after the data has been collected. With blogs, 
respondents can view and edit their entries any number of times. With permission 
from the participant to analyse different versions of an entry, a researcher is able to 
track the smallest significant level of change which a participant undergoes during 
adjustment, which is a valuable addition to a study. Being able to ‘supervise’ the data 
production process in this way allows researchers to be more confident in the 
authenticity of documentary data2. 
 
Designing a blog study: a course through murky waters  
Face to face interviews were conducted in conjunction with the blogs to 
facilitate a more personal relationship with the respondents and to acquire a wider and 
more varied picture of the depth and diversity of meaning through which participants 
constructed their experiences (Denzin and Lincoln 2008). This paper focuses on the 
blog element of the research and therefore does not go into detail about how the 
interviews were planned and conducted. However, it is important to note that the blog 
exists as one segment of a compound method - referred to as the blog-interview 
method in the research3. The procedure was approved by the School of Education 
Research Ethics Committee at the University of Southampton. 
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 As stated before, access to Trinidadian students in the UK was gained by 
contacting the International Offices of different universities the UK. These offices 
were asked to share prepared and approved communication about the study with 
registered students from Trinidad attending the university. Students who were 
interested in learning more about the research were asked to contact the primary 
researcher on the project (hereafter referred to only as ‘the researcher’). The 
researcher met students who were interested in taking part in the study at their 
cities/universities. This provided the opportunity to discuss the research face-to-face 
with the participants. After meeting all the participants individually the blog went live 
for six months. Subsequent to the six-month blog collection period, a face-to-face 
interview was scheduled with each participant to clarify, elaborate, and cross-check 
the blog data. 
No published academic research that uses blogs in this way to collect data was 
found to guide the study. Blogs have been studied in various ways in the past, but in 
most cases they are studied as an entity or phenomenon in itself or in relation to how 
the technology influences or impacts aspects everyday life4. As a data collection tool, 
research blogs have been significantly less influential and transformative. Some 
researchers have advocated the use of private group blogs as a replacement to 
traditional research notebooks and field journals since they allow co-researchers in 
very different locations to share information and collaborate with relative ease 
(Suzuki 2004; Igor et al 2005; Todoriki, Konishi and Inoue 2006; Bianco and Carr-
Chellman 2007; Wakeford and Cohen 2008). Suzuki (2004) and Wakeford and Cohen 
(2008) observe the potential of public blogs to facilitate interaction with participants, 
but they do not go into detail on how such uses might practically function. Little has 
therefore been written on how blogs may be used to collect data that is unrelated to 
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the internet; data that is focused entirely on offline endeavours. As Fielding, Lee and 
Blank (2008) comment, the use of blogs in research, “remains at this stage 
speculative . . . the research uses of blogs remain relatively novel. Hopefully, the 
blogosphere will continue to be the site of further exploration and experimentation” 
(2008, p.14). This study takes research using blogs out of speculation and into 
‘exploration and experimentation’. The blog data was analysed qualitatively using a 
grounded theory approach. 
 
Ethics of online research 
In 2002, the Association of Internet Researchers (AoIR) created a set of 
ethical guidelines that could be used to guide internet researchers through online data 
collection. Although these guidelines remain in a tentative working document, it 
remains the most consulted set of guidelines used by many prospective and 
experienced internet researchers (AoIR 2002; Ess 2002).  
In 2004, the British Sociological Association claimed that the ethical issues 
surrounding internet research were underdeveloped (2004, p.5-6). This may have been 
because of the change in the tone of internet research at the time. Internet contexts 
were increasingly being perceived as another dimension of everyday human existence, 
and many authors acknowledged that existing codes and guidelines could be used 
when conducting online research (Boehfeld 1996; Capurro and Pingel 2002; Ess 2002; 
Elgesem 2002; Jones 2003; Walther 2002; Thomas 1995). While the online context 
does indeed change the dynamics of the interaction (Markham 2004, 2008), the 
fundamental ethical considerations of research in both offline and online contexts are 
similar. To illustrate, in both online and offline contexts the central ethical issues 
surround informed consent, privacy, confidentiality, anonymity and pseudonymity, 
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risk/benefit assessments of the research to the participant, justice, respect for 
participants and their persons, issues of non-disclosure, conflicts of interest, 
identifying and dealing with vulnerable populations, ownership of research material, 
participant expectations of the research process and accessibility (Ess 2002). In online 
research ethics, the core issues involved are not new, however, they are modified or 
adjusted to correspond with online spaces.        
With the internet, privacy is an important concern because all the material that 
respondents provide could be publicly available. This is especially dangerous in 
online qualitative research. Qualitative research relies on quotes from participants to 
validate the study and to empower participant voices. However, if someone wanted to 
know where an online study was carried out, who the research population was or even 
track down the sender of a particular post, all (s)he would need to do is conduct a 
search for the published quote (Eysenbach and Till 2001; Markham 2008). If a 
participant’s personal information is not available on the research website, but (s)he 
uses an internet identity that (s)he has assumed elsewhere on the internet, it is possible 
that – by following the poster’s public ‘digital trail’ – individuals may gain access to 
personal information about the participant. It is therefore difficult to maintain 100% 
anonymity and privacy when internet material is publically available. This may 
restrict what and how much information the participants are willing to provide. It 
would also constitute a severe security risk. To facilitate privacy and to protect the 
participant’s identities, it was decided that the data would be collected via a password-
protected private group blog. No one outside of the research group would be able to 
view the blog unless participants shared their passwords or viewed the blog with their 
friends (which were both discouraged). The private blog also prevented the public 
from tracing the research back to the community after the data was disseminated. 
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Informed consent was sought in a private face-to-face meeting with the participants. 
To protect privacy, participants were asked not to print, scan, copy or distribute blog 
posts from the online space. They were also asked to keep the blog as private as they 
practicably could. Each participant selected his/her own pseudonym for the research – 
which was the name (s)he was known by on the blog. This should have been a 
pseudonym that the participants did not use elsewhere on the web and one which 
could not be easily linked to them. As all material posted to the internet is the 
intellectual property of the individual poster and is copyrighted to them (Ess 2002; 
Walther 2002; Markham 2002 2008), the data was treated as copyrighted published 
content and permission to use the participant’s contributions in different contexts was 
acquired.  
Privacy and security: deciding on a provider 
An important decision regarding security in blog research is deciding on an 
appropriate provider. Even though the blog was password-protected, the data would 
be stored on an external server. It was necessary to select a provider (host) whose 
privacy policy was compatible with the privacy and security concerns of the research. 
The provider would need to supply two very important services: it should (i) provide 
‘hosting services’ in that it would host the blog on private company servers and (ii) 
provide ‘platform services’, that is, it would be able to provide the platform or 
software necessary to create a blog.     
The platform chosen was Blogger which is owned by Google Inc (hereafter 
referred to as Google). Blogger is a free blogging platform which also offers free 
hosting services. Blogger is easy to operate since the user only needs to fill in the 
required fields and the software does the rest of the workThe information contained in 
Google’s Privacy Policy (2008) confirmed that all material hosted on the company’s 
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servers were owned and copyrighted by the users and were not held as Google’s 
property. The policy confirmed that all material held on the servers were protected 
and all personnel coming into contact with servers were bound by the company’s 
policies and by the US Safe Harbour Privacy Principles of Notice, Choice, Onward 
Transfer, Security, Data Integrity, Access and Enforcement.  
Blogger does not require a name to set up an account. To use the software only 
a Display Name (pseudonym) is required, as well as an email address and a password. 
This email address –  was considered personal information by the company as was not 
sold or provided to third parties. This provided reliable protection for the participants’ 
identities. The material placed online remains private as long as the user’s settings 
indicated explicitly which information should be restricted and private. Google had no 
authority to make any private content public or to alter private content in any way.  
 
 Developing the blog: feeling our way through blog research    
Researchers soliciting diaries from informants need to design the diaries for 
distribution to the respondents (Corti 1993; Alaszewski 2006). This is equally relevant 
to research using blogs. The blog needs to fit the context of the research and should 
allow participants to feel in control of the instrument and how they use it, facilitate 
freedom of expression and be informal to encourage reflection and participation 
(Corti 1993; Alaszewski 2006). The literature did not provide more specific 
suggestions regarding the actual design of such spaces. The design decisions were 
therefore deeply subjective, based on conditions the researcher believed would 
engender the kinds of outcomes that the diary literature supported.        
 Work on planning, building and testing the blog began two weeks before data 
collection began. These were important stages in the preparation for data collection.  
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Planning 
This phase involved creating the blog and drafting preliminary content. Creating a 
blog using Blogger’s platform is a three-step process:  
 Creating an account with Blogger -achieved by filling out a short form 
 Naming the blog, which involves filling in the blog name in a text field 
 Choosing a template for the blog, which comprises the background, 
appearance and general organization of the blog 
 
These three steps can be completed relatively quickly, by filling in the appropriate 
fields and by selecting the preferred template from those provided by Blogger, giving 
the user a fully-functional public blog in less than fifteen minutes. After building the 
blog the administrator can personalise the space to meet his/her needs – change the 
template and layout; make decisions about who is able to view the blog; add gadgets 
and other applications to increase interactivity and activity on the blog. All these 
elements of the blog’s design and settings should complement each other to achieve 
the administrator’s purpose and to make the blog successful. Therefore a great deal of 
planning, preparation and decision-making went into the aesthetics, layout, features 
and privacy settings of the blog.  
The blog was called “De Back Porch: a space for Trinidadian students in the 
UK to talk about their experiences”. A porch is a covered area adjacent to the entrance 
and/or exit of a house. In Trinidad, much small group interaction happens in the back 
porch of a house. People get together talk, hang out, and enjoy themselves but also 
have serious interaction. I decided that the symbolism of the back porch made this a 
perfect name for the blog.  
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 The look and feel of the blog needed to encourage participant reflection and 
communication. The features on the blog therefore needed to activate and hold 
interest, create an atmosphere of reflection, and remain professional and linked to 
internationally-based education so the participants did not forget that, despite the site, 
they were involved in research. These features also needed to complement each other. 
A free blog template called ‘Charcoal’ designed by kranthi at bloggertricks.com 
seemed most appropriate to encourage the ‘feel’ the research was seeking.  
Blogs also have other features that can encourage, and hinder, the kinds of 
activity that a researcher seeks. These features have to be selected with care - focused 
on what the features will add to the research and the research process. Gadgets and 
applications are useful in this regard as they help contextualise the online space. 
Further, gadgets add interactive elements to the blog and keep users logged in and 
interested (Yan 2006). If selected properly, they can also curb monotony on a site 
which is useful to ‘diary’ research. As the ethical protocol stated that the blog should 
remain as private as possible, applications/gadgets created by developers who were 
not associated with Google or Blogger, and whose applications were hosted on 
external servers, were not enabled.  A photo slideshow of UK and Trinidadian 
locations, a link list with web links relevant to international students in the UK, a 
video bar and an archive of past posts were included. 
Blogger functions that could potentially affect privacy and security were 
disabled. The objective was to keep the blog off as many externally-hosted servers as 
possible and restrict permissions and access down to the smallest possible level. This 
way, only those covered by the privacy policy the study had accepted would be able 
to access the blog, and then, only when necessary. Permissions were changed to make 
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the blog a private one – only blog authors with permission were able to view the blog. 
The following Blogger options were also disabled to maximise privacy: 
 Add blog to our listings 
 Let search engines find your blog 
 Allow Blog Feeds 
With all of these functions disabled, ‘De Back Porch’ became a fully private 
blog with no external applications having permission to ‘read’ the blog for 
summarising or reproduction elsewhere. Disallowing the RSS feeds was primarily a 
cautionary measure. RSS or Really Simple Syndication5  feeds did not work with 
private blogs but the function was disabled as a precaution.   
The final element of the planning stage was drafting the first blog post 
(‘Welcome’ post). In this post the aims and objectives of the blog were described and 
the dates during which the blog would be operational were emphasised. Further, the 
participants were reminded about the rules of the community which are described in 
the ethical protocol. Participants were advised not to post personal photos or 
identifying materials on the blog to protect their identity. To further protect the 
participants this post included a warning about revealing personal information to 
others in the group, which is standard administrative internet community procedure 
(Preece 2000). However, if the participants decided to provide personal information to 
others in the group after considering this advice, they were permitted since they had 
the right to make these decisions on their own. These decisions reflect a struggle to 
protect individual rights and free speech on the blog and allow the community to grow 
as naturally as possible on the one hand while responding to the need to protect the 
participants from harm on the other.  
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Respondents were allowed to revisit and edit their posts. The process of 
editing posts was instrumental in documenting that flux and changeability that 
characterises adjustment. Where posts were edited, permission was sought to use 
material that was subsequently edited. The participants were reminded to disable the 
‘Share my Profile’ function on their account so other users would not know who they 
were, and to change their Display Name to a pseudonym if they had not done so 
already. Instructions on how to do this were provided in the ‘Welcome’ post. 
Participants were asked to keep the researcher informed about their thoughts 
regarding the blog and to provide suggestions for changes. Incorporating them in 
these processes was meant to frame the blog as a space that was co-created by the 
participants and the researcher. With the publishing of the ‘Welcome’ post the first 
phase of developing the blog was completed. The appearance of the blog after this 
phase was completed is shown in Picture 1. The coming week took the blog into its 
next phase before going live to the participants – the testing phase. Figure 1 about 
here  
 
 Testing 
To begin the testing phase of the blog, an invitation to contribute to the blog 
was sent to a test email account belonging to the researcher. As a test participant the 
researcher was able to determine whether the features were functioning properly. The 
coming days also allowed the researcher to ensure that the blog was not being crawled 
by search engines, the password-protection function was operating properly and De 
Back Porch was not appearing on public blog lists. On 15th November an invitation 
was sent to each of the participants to take part in the blog. Data collection lasted 
from 16 November 2008 to 3 May 2009.  
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Maintaining the blog: data collection  
 In the first month, interaction on the blog proceeded well. Students were 
posting and responding to each other’s entries and were supportive of each other. On 
commencing the project, several posts were received a day which was promising. In 
this first month, five of the participants posted material on their own thoughts and 
experiences while the remaining three concentrated on responding to the main posters. 
Eventually, one of these three became more comfortable with the process and 
emerged as an avid contributor. The remaining two participants did not contribute 
significantly. In these early weeks of the blog, the majority of participants seemed 
comfortable opening up and sharing on the blog. While disclosure was expected 
because of the anonymous nature of the technique, early self-disclosure was 
surprising (Bargh, McKenna and Fitzsimons 2002; Joinson, 2001; Mann and Stuart 
2000; Tidwell and Walther 2002). A possible reason for this early disclosure may be 
that each participant knew that the other participants on the blog were ‘vetted’ by the 
researcher. The other bloggers were anonymous individuals but they could be trusted 
because the researcher had met all the participants individually and could validate 
them. 
After the first month of data collection, contributions began dwindling. 
Participants wrote that they were busy with papers and examinations and were unable 
to contribute as previously. A reminder email was sent out to all participants. After 
this, interaction peaked for two weeks. However, during and after Christmas and into 
the New Year participation dwindled once again.  
In January, another reminder email was sent out to the participants. After this, 
a revealing blog post surfaced. The youngest participant, Chants, had returned to the 
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UK after spending Christmas in Trinidad and was having a difficult time readjusting 
to being alone. The post was a call for support from others in the UK who she hoped 
would be able to relate to her feelings of loneliness and sadness. In face-to-face focus 
groups speakers receive feedback both verbally and nonverbally. If no one verbally 
agrees (or disagrees) with the speaker, (s)he could rely on nonverbal cues such as 
nods or facial expressions to try to understand how others feel about his/her message. 
Online everything is text-based. Feedback and interaction is rooted in comments from 
others (Gumbrecht 2004). For a contributor to confirm that (s)he has been heard or 
acknowledged, comments are necessary. However, no other blog participant 
commented on this  post apart from the researcher.  
 In order to increase activity, it was decided that participants should receive an 
email notification when new comments are added to the blog. This would keep the 
participants up-to-date on new developments on the blog and remind them about the 
research. An email was sent to the participants advising them about the change in 
procedures and allowing them to opt out. No participant opted out of the comment 
notification change. To generate and stimulate further discussion, a regular ‘Question 
Feature’ was added. This was a regular weekly post where the researcher would pose 
questions to the blog participants based on the emerging analysis. In this way, the 
participants would be informed about what the research findings and would have the 
opportunity to clarify or add to the data. Question features were scheduled to take 
place on Wednesdays. 
After these changes, the blog gathered momentum once again and this time 
there were no peaks or troughs in the contributions. Contributions continued, slow but 
steadily, until the blog was scheduled to end - driven by the Question Feature and the 
comment notifications that informed the students when there was activity on the blog. 
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While the enthusiasm of the first month did not surface at any later point, the 
participants were constantly supportive and continued to contribute until the end of 
the blogging period despite their other study and work commitments. 
 
Observations about the blog method 
The method allows educational researchers to collect data in real time and 
with an element of interactivity that was previously not possible with traditional 
diaries. It also facilitates the almost immediate elicitation of participant feedback on 
preliminary analysis, and allows participants to view this analysis in context. Blogs 
also allow researchers to trace the development of a theme through the written 
discussions that happen around it. This research did not make use of labels on posts, 
which allow participants (bloggers) to categorise their posts. On reflection, allowing 
post labels would have added another dimension to the data: giving participants the 
power to analyse their own data and categorise them in some way. These participant 
categorisations may not emerge as the themes of the research but they may give 
researchers insight into how participants analyse their own experiences.  
The data collection process, however, did not proceed as anticipated. A data 
collection period of six months requires constant stimulation from the researcher to 
keep respondents active. Originally the researcher had anticipated that she would only 
take a significant role in the blog at the beginning, when participation was anticipated 
to be at its lowest due to participant discomfort with each other and/or the technology. 
The objective was for the blog facilitator (the researcher) to contribute progressively 
less as the blog developed and the participants became more comfortable with each 
other and blogging. However, in practice, activity was too sporadic for the facilitator 
to pull completely out of the process. In addition, because the group was so small (and 
24 
 
with two participants’ contributions remaining low) it became difficult for the blog to 
‘carry itself’. The facilitator had to take a bigger role than anticipated. The researcher 
continued to perceive her role as that of a facilitator, but she commented on students’ 
posts, and published her own posts to stimulate conversations, far more than expected. 
This impacted the data as some issues were driven by researcher and not participant 
perspectives.  
Another problem that surfaced from the research was linked to 
pseudonymising. Because human beings tend to create identities online, one 
participant took on a previous or preferred online identity that (s)he used in public 
online spaces elsewhere. This could have caused problems later since that unique 
identity could be found using a search engine, making personal information about the 
participant available to the public. The participant was thus given a new unique 
pseudonym. This is called double pseudonymising (Markham, 2008). I contacted the 
participant and explained the issue to him/her and sought his/her permission before 
changing the pseudonym. 
An interesting issue which surfaced while maintaining the blog connected to 
the participant’s ability to edit their information. As Markham explains, “the ability to 
edit affords a higher degree of control over the meaning of the message and the 
presentation of self” (2004, p.106), which I hoped would help the participant feel 
more comfortable and confident during the research. While participant control over 
the communication process is heightened with editing, this power has drawbacks as 
well. Blog technology allows participants to – in effect – stop time in their 
communication and re-think their ideas before hitting the ‘Publish’ button (Markham, 
2004, forthcoming). As administrator, I was only able to view changes that were made 
to a previously published post. I was unable to observe the production process of 
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individual posts, and the editing that occurred there, which was a significant drawback 
for the study - but arguably positive in terms of the power it yielded to participants. 
Further, presentation of the self and presentation management are natural 
elements in human behaviour and communication (Goffman 1959; Hookway 2008). 
Understanding how the participants managed and presented their selves online – from 
their point of view – and how these impacted on their posts, would have contributed 
fascinating dimensions to this study. There could have been a number of different 
factors that influenced a participant’s self presentation online at different times. While 
it would have been desirable to capture these deeply personal and changeable 
decision-making processes, it was difficult to inquire about these issues on the blog 
since drawing attention to these acts might challenge the participants’ performances. 
However, it was possible to inquire about these issues privately and retrospectively 
during the interviews which followed the blog. 
At different times during the blogging process participants were invited to 
provide feedback on the procedures and how they felt about the research. The online 
space that was created for the participants was created by the researcher but the 
participants were encouraged to shape the space (visually and in content) according to 
their preferences. The researcher struggled about whether or not to moderate posts but 
eventually determined that, as a responsible researcher, the welfare of the members of 
the group was paramount.  
The knowledge that the researcher would intervene if something went wrong 
may have encouraged the participants to share their experiences more openly and 
confidently. It is important to note that the researcher never had occasion to intervene 
in discussions that were disruptive or offensive. One blog post, for example, was 
passionately written after a difficult and very personal experience and could 
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potentially have become disruptive if it was interpreted offensively. Instead of 
censoring the post, I waited to see how the content was interpreted by the group. The 
group’s response was supportive and aimed to help the participant through his ordeal 
while respectfully acknowledging that the blogger’s perspective was not a fair 
assessment of the situation. This situation exemplifies an important stage in the blog’s 
development. It was important that participants felt empowered to express themselves 
as they wished but also to manage interactions on their own, and this situation 
demonstrated that they were embracing deeper and more powerful roles on the blog. 
Taking on deeper and more defined roles on the blog surfaced as their way of 
expressing their own power over time. 
 
 Conclusion  
Technological advances have made it possible to push the possibilities of 
traditional data collection strategies by using them in new and innovative ways. 
Taking the traditional conception of the research diary to the internet through a 
research blog facilitated the use of this traditional data collection technique in new 
ways, extending the possibilities of the method in this digital age. It allowed the 
researcher to observe and be involved in the research diary process in ways that were 
previously not possible. This involvement can be both a strength and a weakness. It is 
important for future researchers using the method to find ways of maximising the 
strengths while minimising the weaknesses. Collecting the data from blogs 
exemplified the changeability and flux of human experience. However, as with 
traditional diaries, human beings need to be stimulated to contribute data over long 
periods of time. The method was thus subject to peaks and troughs, a discontinuity 
that disrupted the data and the collection process at times. Collecting data in this way, 
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however, brought new avenues and dimensions of international student adjustment to 
the forefront and also shed light on online interaction and relationship development. 
In the right circumstances, blogs provide educational researchers with a multi-modal, 
reflective, interactive and real-time approach to data collection. They allow 
researchers to see and experience the development of research in new ways. Research 
participants’ lives are becoming more technology-centred. The digital world is deeply 
embedded in contemporary society. Transformative qualitative methods should 
embrace and reflect this characteristic of the world we live in.  
 
                                                 
1 See Redmond and Bunyi (1993), UKCOSA (2004), Ward (2001) and Yeh and Mayuko (2003). 
2 I am referring to ‘authenticity’ in terms of when the entry was produced not in terms of the 
truthfulness of the content.   
3 The term recalls Zimmerman and Wieder’s (1977) Diary-Interview method which is still supported 
by many diary practitioners today. 
4 For some examples of these, see Dickey’s (2004) “The Impact of Web-Logs (Blogs) on Student 
Perceptions of Isolation and Alienation in a Web-Based Distance-Learning Environment”; Huffaker 
and Calvert (2005) “Gender, Identity, and Language Use in Teenage Blogs”; Boulos, Maramba and 
Wheeler (2006)’s Wikis, Blogs and Podcasts: A New Generation of Web-Based Tools for Virtual 
Collaborative Clinical Practice and Education; Chau and Xu’s (2007) “Mining Communities and their 
Relationships in Blogs: A Study of Online Hate Groups”; Arben, Lawrence and Ashvini’s (2008) 
“Sharing Knowledge with Conversational Technologies: Web Logs Versus Discussion Boards”; and 
Baker and Moore’s (2008) “Distress, Coping, and Blogging: Comparing New Myspace Users by Their 
Intention to Blog”.   
5 “RSS feeds are simple XML documents that “package” content for easy distribution and may contain 
text, images and even media files” (Mighell and Kennedy 2006, para 4). 
28 
 
References 
Adams, C. A. and T. L. Thompson (2011). ‘Interviewing objects: including 
educational technologies as qualitative research participants,’ International 
Journal of Qualitative Studies in Education 24(6): 733-750. 
Alaszewski, A. (2006). Using Diaries for Social Research. London: SAGE. 
Arben, A., Lawrence, P.E. and Ashvini, S. (2008). ‘Sharing Knowledge with 
Conversational Technologies: Web Logs Versus Discussion Boards’, 
International Journal of Information Technology and Management 7(2): 217-
230. 
Bailey, C. (2001). ‘Virtual Skin: Articulating Race in Cyberspace’, in D. Trend (Ed.) 
reading digital culture, pp. 234-346. Oxford: Blackwell Publishers. 
Baker, J.R. and Moore, S.M. (2008). ‘Distress, Coping, and Blogging: Comparing 
New Myspace Users by Their Intention to Blog’, CyberPsychology & Behavior 
11(1): 81-85. 
Bargh, J.A., Mckenna, K.Y.A. and Fitzsimons, G.M. (2002). ‘Can You See the Real 
Me? Activation and Expression of the "True Self" on the Internet’, Journal of 
Social Issues 58(1): 33-48. 
Baym, N. (1995). ‘The Emergence of Community in Computer-Mediated 
Communication’, in S.G. Jones (Ed.) CyberSociety: Computer-Mediated 
Communication and Community, pp. 138-163. London: SAGE. 
Bianco, M.B. and Carr-Chellman, A.A. (2007). ‘Exploring Qualitative Methodologies 
in Online Learning Environments’, in R. Luppicini (Ed.) Online Learning 
Communities, pp. 299-317.  Charlotte, NC: Information Age Publishing. 
Boulos, M., Maramba, I. and Wheeler, S. (2006). ‘Wikis, Blogs and Podcasts: A New 
Generation of Web-Based Tools for Virtual Collaborative Clinical Practice and 
Education’, BMC Medical Education 6:41. Available at 
<http://www.biomedcentral.com/1472-6920/6/41> 
Brewer, J.D. (2000). Ethnography. Buckingham: Open University Press. 
British Sociological Association (2004). ‘Statement of Ethical Practices for the British 
Sociological Association’, May 2004. Last accessed 24 Mar 2010. Available at 
<http://www.britsoc.co.uk/equality/Statement+Ethical+Practice.htm> 
 
29 
 
Chau, M. and Xu, J. (2007). ‘Mining Communities and their Relationships in Blogs: 
A Study of Online Hate Groups’, International Journal of Human-Computer 
Studies 65(1): 57-70. 
Chesher, C. (1993). ‘Colonising Virtual Reality: Construction of the Discourse of 
Virtual Reality, 1984-1992’, Cultronix Electronic Journal 1(1). Last accessed 
13 Mar 2010. Available at <http://cultronix.eserver.org/chesher/> 
Corti, L. (1993). ‘Using Diaries in Social Research’, Social Research Update, 2. Last 
accessed 01 Oct 2009. Available at < http://sru.soc.surrey.ac.uk/SRU2.html>. 
Denzin, N.K. and Lincoln, Y.S. (2008). ‘The Discipline and Practice of Qualitative 
Research’, in N.K Denzin, N., K. & Y.S. Lincoln (Eds) Collecting and 
Interpreting Qualitative Materials (3rd ed.), pp. 1-33. London: Sage. 
Dickey, M. (2004). ‘The Impact of Web-Logs (Blogs) on Student Perceptions of 
Isolation and Alienation in a Web-Based Distance-Learning Environment’, 
Journal of Open and Distance Learning 19(3): 279-291. 
Eichhorn, K. (2001). ‘Sites unseen: Ethnographic research in a textual community,’ 
International Journal of Qualitative Studies in Education 14(4): 565-578. 
Elliott, H. (1997). ‘The Use of Diaries in Sociological Research on Health 
Experience’, Sociological Research Online 2(2). Available at 
<http://www.socresonline.org.uk/2/2/7.html> 
Ess, C. (2002). ‘Introduction’, Ethics and Information Technology 4: 177-188. 
Eysenbach, G. and Till, J.E. (2001) ‘Information in Practice: Ethical Issues in 
Qualitative Research on Internet Communities’ British Medical Journal 323: 
1103-1105. 
Fielding, N., Lee, R.M. and Blank, G. (2008). ‘The Internet as a Research Medium: 
An Editorial Introduction to The SAGE Handbook of Online Research Methods’ 
in N. Fielding, R.M Lee and G. Blank (Eds) The SAGE Handbook of Online 
Research Methods, pp. 3-20. London: SAGE. 
Finn, J. and Lavitt, M. (1994). ‘Computer-Based Self-Help Groups for Sexual Abuse 
Survivors’, Social Work with Groups 17(1/2): 21-46. 
Flick, U. (2002). An Introduction to Qualitative Research. London: Sage. 
Goffman, E. (1959). The Presentation of Self in Everyday Life. New York: Anchor. 
Google Inc. (2008). ‘Privacy Policy’. Google. Last accessed 12 Oct 2008. Available 
at <http://www.google.co.uk/intl/en/privacypolicy.html>. 
30 
 
Gumbrecht, M. (2004). ‘Blogs as “Protected Space”’, in Workshop on the Weblogging 
Ecosystem: Aggregation, Analysis, and Dynamics, May 17-22, New York. New 
York: ACM Press. Last accessed 02 Feb 2010. Available at 
<http://www.blogpulse.com//papers/> 
Herring, S.C., Scheidt, L.A., Wright, E. and Bonus, S. (2005). ‘Weblogs as a Bridging 
Genre’, Information Technology and People 18(2): 142-171. 
Hinchcliffe, V. and Gavin, H. (2008). ‘Internet mediated research: a critical reflection 
upon the practice of using instant messenger for higher educational research 
interviewing’ Psychology and Society, 1(1): 91-104. 
Hine, C. (2005). ‘Virtual Methods and the Sociology of Cyber-Social-Scientific 
Knowledge’, in C. Hine (Ed.) Virtual Methodologies: Issues in Social Research 
on the Internet, pp. 1-13. Oxford: Berg. 
Hookway, N. (2008). ‘`Entering the Blogosphere': Some Strategies for using Blogs in 
Social Research’, Qualitative Research 8(1): 91-113. 
Howard, P.N. (2004). ‘Embedded Media: Who We Know, What We Know, and 
Society Online’ in P.N. Howard and S. Jones (Eds) Society Online: The Internet 
in Context, pp. 1-27. London: SAGE. 
Huffaker, D.A. and Calvert, S.L. (2005). ‘Gender, Identity, and Language use in 
Teenage Blogs’, Journal of Computer-Mediated Communication 10, Article 1. 
Available at < http://jcmc.indiana.edu/vol10/issue2/huffaker.html> 
Igor, M.S., Dominik, B., Ekaterina, E., Ruth, S., Gesine, P. and Peter, N. (2005). 
‘"Blogs" and "Wikis" Are Valuable Software Tools for Communication Within 
Research Groups’, Artificial Organs 29(1): 82-83. 
James, N. (2007). ‘The Use of Email Interviewing as a Qualitative Method of Inquiry 
in Educational Research,’ British Educational Research Journal 33(6): 963-976. 
Johnson, J. and Bytheway, B. (2001). ‘An Evaluation of the Use of Diaries in a Study 
of Medication in Later Life’, International Journal of Social Research 
Methodology 4(3): 183-204. 
Joinson, A.N (2001). ‘Self-Disclosure in Computer-Mediated Communication: The 
Role of Self-Awareness and Visual Anonymity’, European Journal of Social 
Psychology 31(2): 177-192. 
Jones, S.G. (Ed.). CyberSociety: Computer-Mediated Communication and Community. 
London: Sage. 
31 
 
Keller, H.E. and Lee, S. (2003). ‘Ethical Issues Surrounding Human Participants 
Research Using the Internet’, Ethics & Behavior 13(3): 211-219. 
Kendall, L. (1999). ‘Recontextualising "Cyberspace": Methodological Considerations 
for On-Line Research’ in S. JONES (Ed.) Doing Internet Research: Critical 
Issues and Methods for Examining the Net, pp. 57-75. London: SAGE. 
King, S.A. (1994). ‘Analysis of Electronic Support Groups for Recovering Addicts’, 
Interpersonal Computing and Technology: An Electronic Journal for the 21st 
Century 2(3): 47-56. 
King, S.A. (1996). ‘Researching Internet Communities: Proposed Ethical Guidelines 
for the Reporting of Results’, The Information Society: An International Journal 
12(2): 119-128. 
Laurel, B. (2001). ‘Computers as Theatre’, in D. Trend (Ed.) reading digital culture, 
pp. 109-114. Massachusetts & Oxford: Blackwell Publishers. 
Lecompte, M.D., Preissle, J. and Tesch, R. (1993). Ethnography and Qualitative 
Design in Educational Research. London: Academic Press. 
Lewis, K., Sligo, F. and Massey, C. (2005). ‘Observe, Record, then Beyond: 
Facilitating Participant Reflection via Research Diaries’, Qualitative Research 
in Accounting and Management 2(2): 216-229. 
Mann, C. and Stewart, F. (2000). Internet Communication and Qualitative Research: 
A Handbook for Researching Online. London: Sage. 
Mansell, R. (2002). ‘Introduction’ in R. MANSELL (Ed.) Inside the Communication 
Revolution: Evolving Patterns of Social and Technical Interaction, pp. 1-19. 
Oxford & New York: Oxford University Press. 
Markham, A.N. (2004). ‘Internet Communication as a Tool for Qualitative Research’ 
in D. SILVERMAN (Ed) Qualitative Research: Theory, Method and Practice, 
pp. 95-124. London: SAGE. 
Markham, A.N. (2008). ‘The Methods, Politics, and Ethics of Representation in 
Online Ethnography’, in N.K. Denzin and Y.S. Lincoln (Eds) Collecting and 
Interpreting Qualitative Materials (3rd ed.), pp. 247-284. London: SAGE. 
Markham, A.N. (in press). ‘The Internet in Qualitative Research’ in L. Given (Ed.) 
The Sage Encyclopedia of Qualitative Research Methods (pp. forthcoming). 
Thousand Oaks, CA: SAGE. Last accessed 03 February 2010. Available at 
<http://www.markham.internetinquiry.org/writing/encyclopedia_draft.pd> 
32 
 
Martindale, T. and Wiley, D. (2004). ‘Using Weblogs in Scholarship and Teaching’, 
TechTrends 49(2): 55-61. 
Meth, P. (2003). ‘Entries and Omissions: Using Solicited Diaries in Geographical 
Research’, Area 35(2): 195-205. 
Mighell, T. and Kennedy, D. (2006). ‘RSS Resources You Can Use: Automated Web 
Surfing for Lawyers’, Law Practice Today, November. Last Accessed 09 Oct 
2009. Available at <http://www.abanet.org/lpm/lpt/articles/slc11061.shtml>    
Newson, A., Houghton, D. and Patten, J. (2009). Blogging and Other Social Media: 
Exploiting the Technology and Protecting the Enterprise. Surrey & Burlington: 
Gower Publishing Limited. 
Parry, O. and Mauthner, N.S. (2004). ‘Whose Data are They Anyway?: Practical, 
Legal and Ethical Issues in Archiving Qualitative Research Data’, Sociology 
38(1): 139-152. 
Preece, J. (2000). Online Communities: Designing Usability, Supporting Sociability. 
Chichester: John Wiley and Sons, Ltd. 
Redmond, M. V. & Bunyi, J. M. (1993). ‘The Relationship of Intercultural 
Communication Competence with Stress and the Handling of Stress as Reported 
by International Students’, International Journal of Intercultural Relations 
17(2): 235-254. 
 
Rheingold, H. (2001). ‘The Virtual Community’ in D. TREND (Ed.) reading digital 
culture, pp. 272-280. Massachusetts & Oxford: Blackwell Publishers. 
Richardson, W. (2006). Blogs, Wikis, Podcasts, and Other Powerful Web Tools for 
Classrooms. Thousand Oaks, CA: Corwin Press. 
Scott, D. and Morrison, M. (2006). Key Ideas in Educational Research. London and 
New York: Continuum. 
Suzuki, R. (2004). ‘Diaries as Introspective Research Tools: From Ashton-Warner to 
Blogs’, TESL-EJ, 8(1). Last accessed 02 February 2010. Available at http://tesl-
ej.org/ej29/int.html> 
Thomas, J. (1995). ‘The Ethics of Carniegie Mellon’s Cyber-Porn Study’, Cu Digest, 
11 Jul 1995. Last accessed 23 Mar 2010. Available at <http://cu-
digest.org/rimm/ethics.cmu> 
33 
 
Tidwell, L.C. and Walther, J.B. (2002). ‘Computer-Mediated Communication Effects 
on Disclosure, Impressions, and Interpersonal Evaluations: Getting to Know 
One Another a Bit at a Time’, Human Communication Research 28(3): 317-348. 
Todoroki, S.I., Konishi, T. and Inour, S. (2006). ‘Blog-Based Research Notebook: 
Personal Informatics Workbench for High-Throughput Experimentation’, 
Applied Surface Science 252(7):2640-2645. 
Toms, E.G. and Duff, W. (2002). ‘I Spent 1 ½ Hours Sifting Through one Large Box. : 
Diaries as Information Behavior of the Archives User: Lessons Learned’, 
Journal of the American Society for Information Science and Technology 53(14): 
1232-1238. 
Turkle, S. (1995). Life on the Screen. New York: Simon and Schuster. 
Turkle, S. (2001). ‘Who Am We?’ in D. TREND (Ed.) reading digital culture, pp. 
236-250. Massachusetts & Oxford: Blackwell Publishers. 
UKCOSA (2004). Broadening our Horizons: Report of the UKCOSA Survey. London: 
UKCOSA. 
Wakeford, N. and Cohen, K. (2008). ‘Fieldnotes in Public: Using Blogs for Research’ 
in N. Fielding, R.M. Lee and G. Blank (Eds) The Internet as a Research 
Medium: An Editorial Introduction to The SAGE Handbook of Online Research 
Methods, pp.307-326.  London: SAGE. 
Ward, C. (2001). The Impact of International Students on Domestic Students and Host 
Institutions: A Literature Review. [online] aula intercultural. Available at: 
<http://www.aulaintercultural.org/article.php3?id_article=2524> [Accessed 02 
February 2010]. 
Ward, C., Okura, Y., Kennedy, A. and Kojima, T. (1998). ‘The U-Curve on Trial: A 
Longitudinal Study of Psychological and Sociocultural Adjustment during 
Cross-Cultural Transition’, International Journal of Intercultural Relations 
22(3): 277-291. 
Ward, C. and Kennedy, , A. (1999). ‘The Measurement of Sociocultural Adaptation’, 
International Journal of Intercultural Relations 23(4): 659-677. 
34 
 
Warlick, D.F. (2007). Classroom Blogging: A Teacher's Guide to Blogs, Wikis, and 
Other Tools that are Shaping a New Information Landscape. Raleigh, North 
Carolina: The Landmark Project. 
Yeh, C. J. & Mayuko, I. (2003). ‘International Students' Reported English Fluency, 
Social Support Satisfaction, and Social Connectedness as Predictors of 
Acculturative Stress’, Counselling Psychology Quarterly 16(1): 15-28. 
Zimmerman, D.H. and Wieder, D.L. (1977). ‘The Diary: Diary-Interview Method’, 
Journal of Contemporary Ethnography 5(4): 479-498. 
                
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
35 
 
Table 1: Profiles of the participants who took part in the research 
 
NAME AGE GENDER PROGRAMME LENGTH 
OF TIME 
IN THE 
UK 
ETHNICITY 
(SELF DEFINED) 
LOCATION 
Chants 20 Female Undergraduate 1 year Black Caribbean  South England 
Naitian 24 Male Undergraduate 3 years Indo-Trinidadian Wales 
Liz 27 Female Masters  1 month Mixed Caribbean South England 
Val 28 Male Masters  1 month Black Caribbean South England 
Ophelia 23 Female Masters  3 years Mixed-Race Other South England 
Sabine 23 Female Masters 1 month Indo-Trinidadian South England 
Radia 25 Female PhD 4 years Caucasian-Trinidadian South England 
Mikey 26 Male PhD 3 years Black Caribbean Wales 
 
 
 
Figure 1: Screen shot of the blog immediately after phase two was completed. Captured in the screen 
shot is the Welcome Note to the participants. The feed ‘buttons’ seen on the webpage were non-
functional. 
 
 
 
